Introduction
When the Swedish educational system took shape in the 1800s, it was not one school for all that saw the light of day. Instead, a system of parallel school forms for different social classes was created, with elementary schools for common people and grammar and secondary schools for the middle and upper classes. 1 In this article I will address the pedagogical implications of this development by analysing the introduction of monitorial systems of education in Sweden.
The purpose is to show how social class affected schoolwork and how this was reflected in different types of schools conducted their teaching. In order to describe the hierarchical structure of the educational systems that emerged in the West in the 1800s, Fritz Ringer uses the concept of segmentation. Segmentation refers to parallel forms of schools that differ in both design and social recruitment. According to Ringer, such a division may have far-reaching effects on a society. Through segmentation, education can be a support for the definition of social roles and thus a measure of the distance between different social groups. In a segmented school system, education is therefore not primarily a tool for social mobility, but a way of legitimising the existing class structure. 2 Brian Simon also uses segmentation when analysing the emerging educational system in England during the first half of the 1800s. At that time new professions gave rise to demands for an educational system that was in line with the emerging society. In the discussions concerning the nature of education, there was a call for a type of education that reflected society; a system of different education for different strata. In light of these developments Simon argues that the educational system did not merely function as a system that reproduced a social structure; it also helped to enhance and differentiate the new hierarchical social structure that emerged. 3 In the case of Sweden, similar social developments have also been portrayed as crucial for the advent of a segmented school system. 4 In his study of the development of Swedish mass education, Bengt Sandin shows how the Swedish educational system developed towards a framing it as part of the struggle between emerging classes during a period that was characterised by the establishment of wage labour and the increasing importance of capitalist market relations. Petterson also argues that the introduction of elementary schools for the masses not only served as an effective tool for social segregation, but in addition could be regarded as one of the cornerstones of the class society that emerged during the 1800s. 6 A method exclusively for mass education?
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As stated above, the concept of segmentation entails not only separate schools for different social classes, but also qualitative differences in the design of teaching. This is also Petterson's point when he claims that the differences between different types of schools in Sweden during the 1800s were primarily a question of the method of teaching. 7 The methods that Petterson refers to are Joseph Lancaster and Andrew Bell's slightly different monitorial systems of education, which were based on the use of more experienced pupils as monitors, often in combination with a drilllike form of teaching (see Figure 1 ). 8 5 Sandin, 'Education, Popular Culture …', 379-84. 6 Petterson, Frihet, jämlikhet, egendom och Bentham, 129-30, 165. 7 Ibid., 161−7. 8 The illustration shows the movements that were used at the Lancasterian schools. At the top right is the monitor who oversaw and led the pupils' work. The other images show the pupils' different drills. As can be seen, the movements were carefully defined, and the division into different elements was very similar to that of military drill. Source: Johan Adolf Gerelius, Det brittiska eller lancasterska uppfostrings-systemet. Med 3:ne plancher (Stockholm: Gerelius, 1820 the same social strategy, and that this was inextricably linked to the new mode of production based on wage labour". 10 Petterson is far from alone in this interpretation. Other studies have also emphasised the connection between monitorial education and social control. 11
In Petterson's analysis, monitorial education is seen as the theoretical legitimisation of the segmented school system by the introduction of different teaching methods for different social classes. Even though the Swedish interest in mass education was not born of any industrial requirements, it was a response to nascent capitalism's need for "new people" who could serve the "new social order". This becomes evident in the divergent pedagogical methods used for working-class and middle-class children. According to Petterson, monitorial education was the pedagogical model for mass education in elementary schools, whereas the teaching aimed at middle-class children instead focused on educating the pupils' will, a process in which the teachers had a central role. 12 However, Petterson's view of monitorial education as a method that was exclusively used to educate the working classes can be questioned. According to Thor Nordin, monitorial education was mainly used for mass education in Sweden, but there is no lack of examples of more advanced schools also using the method. 13 For example, the Swedish school audit in 1824
shows that no fewer than five higher grammar schools (trivialskolor) and four lower grammar 10 Further research has also showed that by 1832 no fewer than 31 per cent of the publicly funded grammar, apologist and secondary schools (gymnasium) used monitorial education to some extent. 15 In view of the fact that monitorial education was used in schools of different social class character in Sweden, the present article will examine the practice of monitorial education in these different kinds of schools between 1820 and 1843. The source materials being studied are mainly reports from the first 28 Swedish monitorial schools to the Society for the Promotion of Monitorial Education in the early 1820s and reports from a total of 40 publicly funded grammar, apologist and secondary schools in Sweden to the national school audits in 1824, 1832 and 1843. Furthermore, the study also utilises various manuals on monitorial education as well as documents from local school archives and reports put together by the Society for the Promotion of Monitorial Education. The local archives are from schools in both urban and rural areas and are selected on the basis that they contain materials that describe the schools' teaching. 16 The four different Swedish manuals on monitorial education that are used are all from around 1820 and constitute the manuals that introduced the method in Sweden. In some cases these manuals are also compared with Lancaster's own presentation of his method.
14 The apologist school was a type of school that existed in Sweden during the period 1820-1849 with the aim of providing civic education. The teaching was similar to that in grammar schools, but instead of ancient languages pupils were able to read German and French, and greater emphasis was put on teaching arithmetic. 16 The local archives are from nine different schools, one of which is the experimental grammar school, the New Elementary School in Stockholm. The remainder consists of two poor schools, one in Gothenburg and one in Visby, and six parish schools located in western Sweden (one school) and central Sweden (five schools). Of the latter there are two that are not included in the material from the monitorial education society (Rasbo and Vaksala). The source material is described in more detail in Larsson, En lycklig Mechanism, 43-5. With the support of this material I will argue that monitorial education was not a method that was used exclusively in schools for the working classes -rural parish schools (sockenskolor) and urban poor schools (fattigskolor) -although it was above all in those schools that the method was assigned a prominent role. 17 I will also argue that there was a clear difference in the use of monitorial education in different types of schools, and that this difference corresponds to the different purposes of the schools in question. In this context, social class had a decisive impact on the teaching design. To conceptualise these differences in the practice of monitorial education, the article will make use of Michel Foucault's analysis of the rise of discipline as a form of power, as this analysis is central to understanding the inherent power relations within monitorial education.
Discipline and schooling
Studies of monitorial education have often made use of Foucault's analysis of discipline as a new kind of power technique that emerged during the early modern period. In his presentation of the emergence of discipline during the 1600s and 1700s, Foucault also highlights schools alongside the prison system, the military and the healthcare field as areas where a disciplinary system can clearly be observed. In this context, the introduction of monitorial education in the early 1800s can be regarded as the completion of a transformation of power regimes that began in the mid-1600s. 18 17 The fact that both Lancaster and Bell saw their respective teaching methods as education for the poor is highlighted in Tschurenev, 'Diffusing Useful Knowledge', 247-64. Another scholar who further develops Foucault's approach to monitorial education is Marcelo Caruso. Through a comparative study, comparing the method's implementation in Spain and the German states during the first half of the 1800s, Caruso focuses on the importance of the cultural context, which is an aspect that has been largely overlooked in previous studies of monitorial education. 21 Differences in educational cultures are also in focus in the current article, although not as national educational cultures. Instead this article analyses differences between different types of schools within one national context. To do this, I will mainly focus on how teaching was governed within monitorial education, which is one of the three elements that Foucault identifies as significant for discipline as a power technique. 22 In order to govern, discipline also makes use of two other power techniques: hierarchical supervision and normalising sanctions in the form of punishments and rewards. In this context, hierarchical supervision is described by Foucault as one of the great inventions of the 18th century and as a discreet form of power. In schools, supervision became the backbone of teaching as the increasing number of pupils forced the teachers to expand their techniques of control. One way of doing this was to use pupils as monitors to enable the teacher to be constantly present everywhere through his assistants. 24 As mentioned earlier, the use of monitors was also one of the main features of monitorial education. This aspect will be analysed here with special focus on how monitors were used in different kinds of Swedish schools in the decades that followed the introduction of monitorial education around 1820.
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The mechanical design of mass schooling
In his description of the emergence of discipline, Foucault emphasises closed environments as a prerequisite for the disciplinary techniques, as they are facilitated by a clear demarcation from 23 Foucault, Discipline and Punish, 141-53, 156-7. The importance of space is also highlighted in Thomas A. Markus, 'Early Nineteenth Century School Space and Ideology', Paedagogica Historica 32, no. 1 (1996): 49. 24 Foucault, Discipline and Punish, 170-6. As earlier research has revealed, Swedish mass education in rural areas was not generally conducted in fixed schools until the late 1800s. It was much more common for children to be taught by family members in their homes or by ambulatory teachers visiting villages for a couple of weeks at a time. 27 In light of this, the transition to monitorial education can be seen as an important juncture in the emergence of disciplinary techniques, as the method required a proper school building.
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This assumption is also confirmed by studies of the introduction of monitorial education in Sweden which have shown that, especially in rural areas, the introduction of the new method coincided with the acquisition of a school building. 28 It could thus be argued that monitorial education contributed to the spread of an important prerequisite for disciplinary techniques in mass education, namely the transition to teaching in specific school buildings.
Once the framework of a clearly defined area has been achieved, Foucault argues that partitioning is the next step in the emergence of discipline. 29 In this case the monitorial schools also stand out as close to exemplary due to their detailed division of the schoolchildren into a number of classes and circles, which is highlighted in both Lancaster's presentation of his method and in Swedish handbooks on the subject. 30 Furthermore, monitorial education also 25 Foucault, Discipline and Punish, 141-2. 26 The significance of demarcation for discipline has previously been highlighted, among others by Frans Lundgren, shows evidence of a kind of partitioning of every individual. This is evident in the practice of teaching in semicircles in front of instructive tables hung on the wall. In the circle the first boy "either pronounces a letter, or spells a syllable, reads a word or more or less of a sentence, maxim etc.", and was then followed by the second, the third and so on. 31 Looking at the reports that were submitted to the Society for the Promotion of Monitorial Education, we find several examples of how the introduction of monitorial education coincided with the division of the school children into different classes in monitorial schools for the working classes. The clearest example of this is found in the report from Philipsenska skolan (the School of Philipsen), where Peter Reinhold Svensson was the teacher. There it is explicitly mentioned that in his trial of the method he "divided / ... / children into classes", which can be interpreted as a change that was connected to the transition to monitorial education. 32 In the source material that the first monitorial schools left behind, it is difficult, for obvious reasons, to find any traces of how the teaching was done in practice, but there are sources that can give a glimpse into how the teaching was organised. Regarding the division into classes, there were some variations between schools. In Rasbo parish school near Uppsala, north of the capital of Sweden, there appear to have been no specific classes, although the enrolment book clearly shows that children seem to have been taught how to read and write in different, Rådberg 33 This can be compared to the teaching in the parish school in Hjälstad, near Gothenburg. There they started to divide the schoolchildren into six different classes when monitorial education was introduced. Interestingly enough, this only went on for one year before they reverted to listing the schoolchildren in descending order of knowledge. 34 A more distinct change can be found at the monitorial school in Söderfors, also north of Uppsala, which established a school record in conjunction with the introduction of monitorial education. In the school record it was stated what classes the children were in. These lists were kept in the same manner for many years, which can be seen as evidence of a genuine change in how the schoolchildren were partitioned. 35 However, it was not everywhere that the shift to a division of the children into classes coincided with the establishment of monitorial education. From the Society of Bathing Friends (DBW -De Badande Wännerna) in Visby, on the island of Gotland in the Baltic Sea, documents drawn up relating to the examinations in July 1816 and 1817 show that the schoolchildren were divided among three different tables and that the third table in turn was divided into two circles. 36 Likewise the independent school in Marieberg (Gothenburg), one of the schools which were merged to form the monitorial school in Majorna in 1821, divided its schoolchildren into three classes. 37 However, these classes came to be more finely divided with the introduction of monitorial education. The protocol established during the examination at the DBW school at the end of the spring semester of 1824 shows that the children were divided into eight different classes and at Descriptions similar to that in Hagstedt's book are also found in other Swedish manuals issued around 1820, although they are not always as detailed. 40 Whether these timescales came to be applied in practice is, of course, very difficult to determine. However, one can assume that their use must have required the ability to measure time. This is also evident in the manuals, where clocks or other forms of timepieces are highlighted as necessary equipment. 41 Looking at inventories and other information available from the first monitorial schools, we see that some schools had access to timepieces, 42 but the evidence is unfortunately too sparse for us to establish that this was the rule. 43 In addition to the division of time into different units, Just as for the division of time, similar descriptions of the different drills conducted in monitorial education can also be found in other manuals. 45 Despite this, evidence shows that the teaching was not an endless drill-like regime. In Svensson's book on the subject, he reflects on the use of such regimes and comes to the conclusion that they mainly framed the school day and that the drill-like movements represented not more than three minutes of a day in school. 46 Apparently, the idea was not that the children should move like robots. The simultaneous movements were mainly to occur when they switched from one exercise to another. This is also evident on a closer analysis of the time schedule and the pattern of movements described above.
In a comparison between "Division of work" (Figure 2 ) and "The exercises" (Figure 3 ), it becomes clear that steps 24 and 25 ("Dictation starts" and "Correction" in Figure 3 ) must have been the parts that were most time-consuming, while they lack detailed descriptions of body movements. One can thus understand how Svensson can argue that only a small fraction of the school day contained simultaneous movements.
As for the practice of such movements, accounts and inventories are the main sources of evidence regarding the existence of this drill-like framing of the teaching. From such sources it appears that several schools acquired the special whistles and/or bells that were mentioned in the exercise schedule above during the introduction of monitorial education, 47 46 Svensson, Praktisk handledning för vexelundervisningen i folkscholor, 50-1. 47 The monitorial school in Majorna, the monitorial school in Uddevalla, DBW's school, the monitorial school in Söderfors, and Rasbo parish school. Lindälv, Om fynden på vinden i Majornas växelundervisningsskola, 101; Inventory belonging to the monitorial school in Uddevalla, July 9, 1822; SPME-NMA; Inventory at DBW's school, June 25, 1829; January 29, 1831; In summary, it can thus be argued that monitorial education brought about a noticeable change in the techniques of power that characterised mass education in Sweden. This applied especially to mass teaching in rural areas, where in many places the parishes went from a system of ambulatory teachers to a more clearly organised form of education in permanent schools with the introduction of monitorial education. In the poor schools in urban areas this shift was not as dramatic, although there are signs of a greater degree of partitioning as a result of the transition to monitorial education.
To what extent the new methods altered the teaching in practice is, of course, difficult to prove. However, source material preserved from individual schools shows that in some cases monitorial education led to the division of school children into classes, while accounts and inventories testify that some schools bought whistles and timepieces. Taken together, this suggests that the introduction of monitorial education also led to a genuine change in teaching methods in Sweden. 49 In some cases this change also entailed considerable changes as prior to the introduction of monitorial education most rural parishes used a system of household teaching and/or ambulatory teachers who travelled between the different villages of the parish to teach smaller groups of children over shorter periods of time. 50
Adapting monitorial education to academic schools
Looking at how the academic forms of elementary education had been organised during the 1700s in comparison with how grammar and apologist schools were designed after 1820, it becomes evident that much of the structure which according to Foucault characterises the disciplinary techniques was already in place in these schools by the time of the introduction of 49 This assumption is also confirmed by various memory-based narratives, where the use of monitorial education is emphasised in particular. See and secondary education had a long tradition of splitting the pupils into different classes and assembling them in a school building. Indeed, the first Swedish School Act from 1561 mentions "the school cottage" and the division of the pupils into "circles". Thereafter a trend towards increasingly regulated activities can also be noticed. In the school act of 1611, the division into classes became more closely regulated and in 1649 the school building was addressed explicitly in the School Act. 51 Despite these clear steps towards a technology of disciplinary power, grammar and apologist schools did not usually implement the degree of partitioning that was found in the monitorial schools for the working classes. This is repeatedly pointed out in presentations of the academic elementary and secondary schools that used monitorial education. In a report from Mariae grammar school (Stockholm) in 1824, it is stressed that "some parts" of monitorial education were used, and the report from Adolf Fredrik's apologist school for the same year states that they used a kind of modified monitorial education. 52 What these modifications meant is not always easy to understand. However, many reports portray the use of monitors as the main element of monitorial education in grammar and apologist schools. The more mechanical elements described above are not mentioned in these cases. How the proponents of monitorial education advocated that the method should be applied in academic elementary schools is clearly described in the report to the school audit of 1832 from the New Elementary School (Nya elementarskolan), a public experimental school that was established in Stockholm in 1828. From the head master Carl Johan Love Almqvist's general description of the teaching at the New Elementary School, it becomes clear that the activities they conducted were far from drill-like. Instead, the teachers adapted their teaching to the situation and gave personal instruction when appropriate. While the teacher in this manner devoted himself to teaching a smaller part of the school's pupils, the monitors handled the rest of the pupils. That Almqvist also saw this as a kind of monitorial education which differed from the teaching that took place in the monitorial schools for the working classes is illustrated by the fact that he specifically points out that "[h]ereby commences a monitorial education which does not consist in empty and dead mechanism". 54 Looking at the teaching in various subjects at the New Elementary School, it is noticeable that there was no particular routine developed for the use of monitorial education at the school.
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Instead the teaching in each individual subject was seemingly organised in its own way. For instance, the teacher of handwriting and theology used monitorial education in different ways depending on the subject. When teaching handwriting, monitors were primarily used to maintain order, while the teacher let the monitors take care of the lower classes in theology so he could devote more time to explaining the advanced points in the catechism to the older Regarding arithmetic, Almqvist emphasised that the first instruction in mental calculationfollowing a table -was well suited for the use of monitors as the answers were always numerical. When it came to geometry and the classic textbook Euclid's Elements, the pupils were divided into ten to eleven circles, which were led by the most talented boys. Each circle consisted of two to three novices under the guidance of a monitor. Through this regime Almqvist could give personal guidance to those who needed it, while the others worked individually under the supervision of their monitor. When a pupil had read the part that the teacher had explained, he was examined by the monitor, while the monitor in turn was examined by the teacher. 56 Interestingly, Almqvist seems to have used a completely different approach when he taught the Swedish language and general grammar. The teaching was then done entirely by Almqvist himself. He believed that the pupils initially had to acquire certain basic language skills that a monitor could not be expected to convey. When the pupils reached the third grade they were considered to have acquired a sound foundation, which made it possible for a monitor to safely manage the teaching. 57 In view of the above there seems to have been a clear difference in the design of monitorial education in different types of schools. The mechanical teaching that took place in parish and poor schools exhibits significant differences from the more varied and less regulated teaching in the academic elementary and secondary schools. As the descriptions of the activities in the New Elementary School show, monitorial education in the academic schools seems to have been built more on autonomous individual work than on drill-like exercises in groups. One can thus argue that monitorial education was not such a crucial step towards the development 56 The New Elementary School, 1832, ÄK856:3, RA. 57 Ibid. of a disciplinary exercise of power in grammar and apologist schools as it was in parish and poor schools.
The shifting nature of monitoring
As mentioned, monitorial schools can in many ways be perceived as an archetypical representation of the disciplinary control mechanism that became increasingly strong from the 17th century onwards, according to Foucault. Apart from the partitioning, these schools were also characterised by the organisation of activities so that the operations could be supervised from one single point. According to Foucault, this panoptical model was a paradigmatic expression of disciplinary power. 58 One important question concerning the forms of supervision within monitorial education was to what extent the teacher should be responsible for all monitoring directly and whether monitoring should be done with the help of the monitors. In Lancaster's description of his method there is some support for the latter scheme. In addition to the monitors that led the teaching, Lancaster also used special inspector monitors. The entire operation was then overseen by a so-called general monitor. The teacher's primary task in this organisation was to monitor the monitors in order to ensure that they fulfilled their tasks. 59 A similar approach is also found in the Swedish manuals for monitorial education intended for the working classes. In the first Swedish books on the method this is noticeable in the statement that the teacher's podium should be positioned high up so that the teacher could see everyone and at the same time be seen by all. 60 In Gerelius' description of Lancaster's activities, it is emphasised that the teacher's primary attention should be directed towards the monitors. 61 This is also something that is expressed in Hagstedt's book, which specifically emphasises the fact that the teacher should not take too active a part in the teaching. He should instead rely on his monitors. 62 The concern for the monitors' behaviour is also highlighted by Rådberg, even though he also points out that teachers' "[s]upervision /.../ should extend to the smallest elements in the school". This would be done not only from the podium where the lectern was placed; the teacher should also "walk around in the room and stay at one and then another class, to encourage competition". 63 However, the image of the teacher as the spider in the web or the spring that drives the clockwork was also questioned. 64 Svensson argued in his handbook that there was no need for additional monitors to maintain order. This was a task that lay with the teacher, and he strongly opposed the idea that the teacher should not concern himself with the actual teaching.
If the teacher planned his activities properly, he could both maintain order and participate in classes at the same time. 65 Regarding the practical implementation of the monitor system, it is of course difficult to determine to what extent monitors were used. In the reports submitted to the monitorial 66 and some that also mention the use of general monitors. 67 There are also a handful of accounts and inventory lists from schools indicating that both poor and parish schools acquired special monitor's whistles, monitor's canes or other school supplies that were used by monitors. 68 In several autobiographical narratives concerning teaching in parish and poor schools in the early 1800s, monitors are also mentioned. 69 However, these narratives are often quite capricious descriptions. In some cases they portray activities that are similar to what is described in the manuals; at other times they tell how the system was abused or manipulated. 70 When it comes to the grammar and apologist schools, the use of monitors seems to have been unlike the use of monitors in the elementary schools for mass education. This is most apparent in the description of the monitor system in the reports from the New Elementary School. As mentioned earlier, there were quite large variations in how monitorial education was used for various subjects. An interesting difference in comparison with the monitorial schools for the working classes is that the teachers seem to have delegated more responsibility to the monitors at the New Elementary School. As a result, the teacher did not simply have a supervisory role. He also actively taught. While the teacher went through the more complicated material in one class or one circle, the other pupils worked independently under the guidance of the monitors. 71 Seen in relation to the monitoring arranged at the monitorial schools for the working classes, this shows a substantially less strict order, which obviates the requirement for the teacher's continuous monitoring of activities. Furthermore the monitors seemingly had different tasks in different types of schools. In parish and poor schools monitors were not allowed to be more than the teacher's extended arm when carrying out direct orders, while in the academic elementary and secondary schools the monitors sometimes functioned more as additional teachers, with a mission to actually teach the other pupils.
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Different orders, different purposes
As we have seen, there was a clear difference between the application of monitorial education in parish and poor schools and that in grammar and apologist schools. Petterson can thus be said to be right in that the elementary schools for the working classes had their own teaching method, separate from the schools that provided education for the emerging middle-class. 72 The varying implementation of monitorial education can be explained by the schools' differing purposes. This may seem obvious, given the content of the teaching, the school's recruitment and the pupils' future lives. The grammar schools educated mainly for service in the priesthood or as state officials, and the apologist schools were designed to meet the demands of private enterprise. This can be compared with the parish and poor schools which were primarily seen as part of the care of the poor and whose educational aspirations primarily focused on preparing children for communion. Interestingly these differences between different types of schools can also be observed in the approach towards the children and young people who frequented these schools. When it came to parish and poor schools, it is clear that these institutions were often seen as a kind of vaccine that would save the poor and deprived children. 74 This is evident in Svensson's report from trips abroad to acquire knowledge about the monitorial system of education. The method is there described as a measure to deal with the deplorable conditions experienced by a growing proportion of Swedish children. 75 According to Svensson it was not poverty itself that needed to be remedied. Instead he describes poverty as self-inflicted on account of the fact that the "populace / ... / unbridled had given in to idleness, mismanagement, excesses and crimes, and by one or several of these pathways, perhaps all will finally be brought to beggary". 76 Apparently the only salvation was a kind of intervention that "completely separated the rising generation from the destructive nature of the times, and educated the youth to worthily fulfil the duties that the Supreme Ruler of things imposed on every man". 77 Svensson even goes so far as to say that "nothing has been and is so potent and perhaps invincible as short-sighted and ignorant parents' all too great influence on their children, by which all morality is stifled, but immorality of the highest sort is promoted". 78 As shown here, teaching thus becomes a means by which one can hinder the poor families' children from becoming a burden on the community and ensure that they can be useful. Self-activity should be considered as the main foundation of all education, but guidance should be available when the ability to continue on one's own occasionally runs out. Continual guidance dulls; lack of guidance discourages. Self-activity is not only a means for education; it is also the purpose of education. A young man whose feeling for self-activity has never been awakened will never be a resourceful and enterprising man; walkers are as harmful to the soul as to the body. 84 Similar descriptions of self-activity linked to monitorial education can also be found in the reports from Linköping higher secondary school and the New Elementary School. 85 However, significantly more reports were submitted during the school audits that addressed self-activity without promoting monitorial education, and in some cases self-activity was even mentioned in critiques of the use of monitorial education in academic schools. 86 Revealingly, self-activity was not mentioned in the manuals that addressed teaching in the schools which catered for the educational needs of the working classes. In those schools, all education would be conducted under the constant supervision of the teacher. That this was a generally accepted view is shown, for example, in a speech given during the Swedish monitorial society's annual meeting in 1827. At that meeting, director Gustaf af Uhr proposed that no teaching should be conducted in the Swedish Lancasterian or poor schools without the constant presence of a teacher. If the teacher left the school for more than quarter of an hour he would dismiss the class and send the children home. In the event that he intended to be away for a short time, but did not come back within quarter of an hour, the school children should leave the classroom of their own accord and go home. Interestingly enough, this only applied in monitorial schools for the working classes -something which af Uhr particular emphasises. 87 The clear distinction between different types of schools described here is something that Petterson has also pointed out. He argues, for example, that although there was a kind of hierarchy in the monitorial schools for children of the working classes, it cannot be viewed as a real meritocracy because these school achievements were irrelevant outside the walls of the school. 88 In view of this, it becomes understandable that self-activity is something only discussed when dealing with grammar, apologist and secondary schools. 89 
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Conclusions
As has been highlighted in this article, monitorial education was not a method used exclusively in schools for the working classes in Sweden. A number of academic elementary and secondary schools also used monitorial education. Despite these similarities there were also significant differences in how the method was used in different types of Swedish schools.
In parish and poor schools, monitorial education did not simply entail the use of monitors, but also the use of drill-like exercises that stand out as archetypical in relation to Foucault as additional teachers. The present analysis can thus be said to confirm the image of a segmented school system in Sweden, although the differences between the various schools lay not in whether or not monitorial education was used, but rather in how the method was applied.
Consequently, the article questions the image of monitorial education as a tool exclusively for the subordination of the working classes.
Another interesting question in this context is how to interpret the different uses of monitorial education in relation to the emergence of discipline as a technique of power. This is of particular relevance when dealing with academic elementary and secondary schools. One might even wonder whether the emphasis on self-activity in these schools is an expression of liberal techniques of self-discipline rather than discipline in a classical sense. 90 One can thus wonder whether the different classes were in themselves perhaps disciplined in different ways for themselves.
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